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Transformative Teaching
When have you been taught something that truly changed or transformed you?

What about how it was taught facilitated the transformation?

What draws you to teaching in a way that facilitates transformation for others?
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01
INNER
LANDSCAPE

He who attempts to act and do things for others or for the world without
deepening his own self-understanding, freedom, integrity and capacity to
love, will not have anything to give others.
He will communicate to them nothing but the contagion of his own
obsessions, his aggressiveness, his ego-centered ambitions, his delusions
about ends and means, his doctrinaire prejudices and ideas.
Thomas Merton

Teaching Philosophy
You likely have a teaching philosophy, even if you have not formally labeled it as
such. A teaching philosophy is a personal set of beliefs about how teaching and
learning ideally should take place. Below are a few questions that can get you
started discovering what some aspects of your teaching philosophy are.

What are some of your best learning experiences? What does that tell you about
what you believe about how teaching and learning should be?
What are some of your worst learning experiences? What does that tell you about
what you believe about how teaching and learning should be?
What have been some of your best experiences teaching? What does that tell you
about yourself as a teacher?
What have been some of your worst experiences teaching? What does that tell
you about yourself as a teacher?
How should the classroom feel? How is that kind of environment created?
Why do you want to teach?
What part about teaching is most important to you?
What are some concrete examples of when you have taught in a way that felt
authentic to you?
How should the teacher contribute to the learning environment?
How should the student contribute to the learning environment?
What are your hopes for students that come into your classroom?
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Value Sort
Circle the values that are very important to you in teaching. Leave ones blank that are
important. Put a slash through ones that are not as important to you. Then, from the
values you've circled rank order your top five and list them below.

Compassion
Accuracy
Mastery
Leadership
Order
Safety
Self-knowledge
Interdependence
Freedom
Adventure
Courage
Fun
Cooperation
Humor
Optimism
Community
Usefulness
Discovery
Flexibility
Beauty
Opportunity
Caring
Adaptability
Justice
Ambition
Likeability

Wonder
Inclusion
Discipline
Balance
Mindfulness
Credibility
Nurturance
Confidence
Contribution
Connection
Nonviolence
Openness
Challenge
Happiness
Service
Non-Conformity
Popularity
Self-Control
Purpose
Passion
Diversity
Creativity
Accountability
Achievement
Authority
Control

Competence
Ethics
Job Security
Authenticity
Risk
Acceptance
Autonomy
Intuition
Growth
Novelty
Dignity
Tolerance
Responsibility
Generosity
Fame
Authority
Respect
Dependability
Vulnerability
Humility
Patience
Wisdom
Change
Hierarchy
Power
Duty

1.
2.
3.
4.
5.
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Reflection questions for value sort:
Which values stood out as not important to you in teaching? Why those ones?
Which values emerged as the most important to you in teaching? Why those ones?
Did this bring any teaching or learning experiences to mind?
Pick two of your top values. Write about a behavior that would align with that value
and a behavior that doesn’t align with that value for you as a teacher.
What do you do if your students don’t value the same things as you in the
classroom space?
How does knowing your teaching values impact you?
Write about a time you taught according to one of your values. How did it feel? Why
did it happen? How did the students respond?
Write about a time you struggled to teach according to one of your values. How did
it feel? Why did it happen? How did the students respond?

We don't have to be perfect, just engaged and committed to
aligning values with actions.
Brene Brown
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Teaching Metaphor
When I am teaching at my best, I am like a...

What shadow may this metaphor suggest in you as a teacher?

What strengths does this metaphor reveal in you as a teacher?
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Gifts and Limits
Write about a teaching moment when things were going so well you knew you were
born to teach and a moment when things were going so poorly that you wished you
had never been born.

"Born to teach":

"Never been born":
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Gifts and Limits cont.
What gifts do I have that made the born to teach moment possible?

What strength does the "never been born" moment exhibit?

What limits come with that strength?

6

02
WAYFINDERS

Wayfinder (noun) /ˈwāˌfīndər/
a sign, landmark, or other indicator used to assist people in
navigating
Oxford Dictionary

Modeling
Modeling is:

Modeling is not:

When have you seen modeling by a teacher? What impact did that have on you as
a student?
Why is it important in the classroom?
What should you be modeling while you teach?
Why is it effective?
What are some of the most difficult things for you to model while you're teaching?
What questions do you have about it?
What do you want modeling to look like for you in the classroom?
What are you already modeling in your teaching?
What are you not yet modeling but would like to try?
Parker Palmer said, "You teach who you are." How does this idea inform your
understanding of modeling?
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Openness
Openness is:

Openness is not:

How would you define openness in the classroom?
Why is openness important in the classroom?
When have you seen it modeled? What does it look like in action?
What are the fruits of openness?
What kind of things should you be open about in the classroom?
Have you ever seen a teacher not be open enough in the classroom? What were
the consequences?
Have you ever seen a teacher be too open in the classroom? What were the
consequences?
How would you know if you weren't being open enough in the classroom?
How would you know if you were being too open?
What might be difficult for you about openness as a teacher?
What remains unclear about openness for you?
What will it look like for you in the classroom?
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Intentionality
Intentionality is:

Intentionality is not:

How would you define intentionality?
Why is intentionality important in the classroom?
When have you seen it modeled? What does it look like in action?
What are the fruits of intentionality?
What kind of things should you be intentional about in teaching?
Have you ever seen a teacher be too intentional in the classroom? What were
some of the consequences?
Have you ever seen a teacher not be intentional enough in the classroom? What
were some of the consequences?
How would you know if you weren't being intentional enough in the classroom?
How would you know if you were being too intentional?
Do you lean more toward too much intentionality or too much openness in your
teaching? How do you find a good balance between intentionality and openness?
What remains unclear about intentionality for you?
What will it look like for you in the classroom?
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Process
Process is:

Process is not:

What does process look like in the classroom? When have you seen it?
When have you seen the opposite of process in the classroom?
What impact does it have?
How do you know if you're in process or out of process?
How do you cultivate a process mindset?
What are some common things for you that pull you out of process?
What do you do when you've fallen out of process?
How can having a community of other teachers trying to teach by process help you
in your endeavor to teach this way?
What parts do you not understand about process?
What will it look like for you in the classroom?

10
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IN PRACTICE

Grounding
What does it mean to you to be grounded? How does it feel in your body? What is it
like in your mind?

Have you ever taught when you weren't feeling grounded? What effects did that
have? What about when you were grounded? What effects did that have?

What are some common things that come up for you before you teach that keep
you from feeling grounded? (emotions, fears, insecurities, worries, etc.)
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Grounding check-in questions
Below are questions to help you check-in with common things that get in the way of
feeling grounded before you teach. As you read through them, select one or two
that you feel would be especially useful for you. Then, you will discuss ways to
implement this with a partner.

Have I forgotten about any essential self-care in my efforts to prepare for today?
What would a compassionate friend say to me before walking into this arena?
What do I need before I step into the classroom today?
Is there anything I need to shelf so I can come back to it later in order to teach
from a grounded place today?
What emotions are surfacing as I prepare to teach? What messages might they
have for me?
What do I hope to offer the students?
Do I have realistic expectations for myself and the students?
Is my idea of success in the classroom today hinging on a certain outcome?
Am I trying to get anything out of the students to validate my
worth/competence as a teacher?
Am I trying to control/constrain the students or the outcome?
Why do I want to teach today?
Is the way I'm planning to teach in alignment with my values?

Consider taking time to brainstorm some of your own questions that would be
helpful for you in grounding yourself before you teach.
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Grounding routine
Take some time to brainstorm ideas for what a grounding routine could
look like for you. This could include certain songs to listen to, a guided
meditation, quotes, mantras, art, writing, etc.
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Safe Space Visualization
Take a few minutes to draw/paint a visual representation of what being in
a safe space feels like for you.
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Safe Spaces
Teachers are the guardians of spaces that allow students to breathe and be
curious and explore the world and be who they are without suffocation.
Brene Brown

When have you been in a classroom like the quote above describes?
What did the teacher do that made that possible?
When have you felt unsafe in a classroom space? What caused that to be the case?
What are the boundaries necessary to create a safe space?
What are your responsibilities as the guardian of the safe space in your classroom?

Yes, Safe

No, Unsafe
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Open/Honest Questions
Learning to Ask.
An excerpt from A Hidden Wholeness by Parker Palmer.

I could not have made this decision, with all its attendant risks, without a small group of
people whose honest, open questions created a space that invited my soul to speak and
allowed me to hear it.
Such questioning may sound easy. But many people, including me, have trouble framing
questions that are not advice in disguise.”Have you thought about seeing a therapist?” is
not an honest, open question! A question like that serves my needs, not yours, pressing
you toward my version of your problem and its solution instead of evoking your truth. Many
of us need help learning how to ask questions that make the shy soul want to speak up, not
shut up.
What are the marks of an honest, open question? An honest question is one I can ask
without possibly being able to say to myself, “I know the right answer to this question, and I
sure hope you give it to me” -- which is, of course, what I am doing when I ask you about
seeing a therapist. A dishonest question insults your soul, partly because of my arrogance
in assuming that I know what you need and partly because of my fraudulence in trying to
disguise my counsel as a query.
When I ask you an honest question-- for example, “Have you ever had an experience that
felt like your current dilemma?” or “Did you learn anything from that prior experience that
feels useful to you now?” --there is no way for me to imagine what the “right answer” might
be. Your soul feels welcome to speak its truth in response to questions like these because
they harbor no hidden agendas.
An open question is one that expands rather than restricts your arena of exploration, one
that does not push or even nudge you toward a particular way of framing a situation. “How
do you feel about the experience you just described?” is an open question. “Why do you
seem so sad?” is not.
We all know the difference between open and closed questions, and yet we often slipslide toward the latter. For example, as I listen to you answer an open question about how
you feel, I realize that you have not mentioned anger. Barely aware of what I am doing, I
start thinking to myself, “If I were in your situation, I would certainly feel angry…”; then I
think, “You must be bottling your anger up, and that’s not good…”; and so I ask you, “Do you
feel any anger?”
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That question may seem open, since it allows you to answer any way you wish. But
because it is driven by my desire to suggest how you ought to feel, it is likely to scare your
soul away. The fact that I would be angry if I were in your shoes does not mean you have
hidden anger; as hard as I may find it to believe, not everyone’s inner life is the same as
mine! And if you do have hidden anger, my effort to draw it out is likely to make you bury it
deeper, as a protection against my presumptuousness. If you are angry, you will deal with it
on your timetable, not mine-- and step one will be to name your anger for yourself rather
than accept my naming of it.
“Try not to get ahead of the language a speaker uses” is a good guideline for asking honest,
open questions. By paying close attention to the words people speak, we can ask
questions that invite them to probe what they may already know but have not yet fully
named. If I ask you, “What did you mean when you said you felt ‘frustrated’?” it might help
you discover other feelings-- if they are there and if you are ready to name them.
But even a question like that will shut you down if I ask it in the hope of getting you to “say
the magic word,” such as anger, that I am expecting to hear! The soul is a highly tuned
bunk detector. It is quick to register, and flee from, all attempts at manipulation.
In my own struggle to learn to ask honest, open questions, I find it helpful to have a few
guidelines. But the best way to make sure that my questions will welcome the soul is to
ask them with an honest, open spirit. And the best way to cultivate that spirit is to remind
myself regularly that everyone has an inner teacher whose authority in his or her life far
exceeds my own.
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Third Things
Mediated by a good metaphor, the soul is more likely than usual to have
something to say.
-Parker Palmer
[Poetry] may make us... a little more aware of the deeper, unnamed feelings
which form the substratum of our being, to which we rarely penetrate; for
our lives are mostly a constant evasion of ourselves.
-T.S. Elliot

A third thing can be a poem, story, quote, piece of art, or object that is brought into the
classroom in order to facilitate conversation about a concept in a more indirect way.

As your facilitator leads the group's discussion through a third thing, take notes
on how they are doing it.
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The Woodcarver.
Khing, the master carver, made a bell stand
Of precious wood. When it was finished,
All who saw it were astounded. The said it must be
The work of spirits.
The Prince of Lu said to the master carver:“
What is your secret?”
Khing replied: “I am only a workman:
I have no secret. There is only this:
When I began to think about the work you commanded
I guarded my spirit, did not expend it
On trifles, that were no to the point.
I fasted in order to set
My heart at rest.
After three days fasting, I had forgotten gain and success.
After five days
I had forgotten criticism.
After seven days
I had forgotten my body
With all its limbs.
“By this time all thought of your Highness
And of the court had faded away.
All that might distract me from the work
Had vanished.
I was collected in the single thought
Of the bell stand.
“Then I went to the forest
To see the trees in their own natural state.
When the right tree appeared before my eyes,
The bell stand also appeared in it, clearly, beyond doubt.
All I had to do was to put forth my hand
And begin.
“If I had not met this particular tree
There would have been
No bell stand at all.
“What happened?
My own collected thought
Encountered the hidden potential in the wood;
From this live encounter came the work
Which you ascribe to the spirits.
Chuang Tzu
19

The Real Work

It may be that when we no longer know what to do
we have come to our real work,
and that when we no longer know which way to go
we have come to our real journey.
The mind that is not baffled is not employed.
The impeded stream is the one that sings.

Wendell Berry
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Third Things cont.
What skills did they utilize?
What were attributes of the most useful questions asked?
What are a few back pocket questions that could be utilized to start out a discussion
with any third thing?
What are possible questions you could ask to facilitate with this particular third thing?
What are the possible benefits of using a third thing?
How do you balance openness and intentionality with a third thing?
When it is your turn to facilitate part of this group's discussion, consider finding a third
thing to aid you.
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Giving Feedback
Feedback is the only way we can align our intent with our impact.

Clair Canfield

Take a few minutes to write about experiences you've had with feedback, good and bad.

What do you think made some of your different experiences with feedback good or bad,
useful or not useful?
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Clean Feedback
Clean Feedback isn't:
a request
manipulation
criticism
correction
advice
attempts to fix, save or control
evaluation
judgment
Examples:
Your students won't like this lesson plan because it's a bit boring. Try teaching about
something more interesting. I'm holding an in-class debate tomorrow- why don't you try
something more like that?
"I think daily classes could be improved. For the most part, we would just do participatory
activities and I would have rather had more lecture experience with the course content."
-One of my student evaluations

Clean feedback formula:
1. Describe what you noticed.
2. Describe the impact it had on you.

Consider using phrases like "the impact that had on me", "the way I was making sense of
it", or "the story I'm telling myself", or "this is how I interpreted it".

Examples:
I noticed that when you were telling stories about how you learned to manage your emotions
better in the classroom, the impact it had on me was that it was easier for me to understand
the concepts and I felt more willing to try some of the strategies myself.
I noticed you asked a question to the class and then moved on quickly when no one
immediately raised their hand. The impact that had on me was that I didn't feel I quite had
enough time to think about the question and formulate a response, even though I was
interested in taking time to sit with the question.
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Receiving Feedback
What is most difficult for you about receiving feedback?

When should I ask for feedback and how do I get more comfortable asking for it?

How do I make sense of the feedback I receive? How do I make decisions about what I will
change or not change after receiving feedback?

How do I ask for the kind of feedback that is most useful for me to receive?
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Getting Reps
For the things we have to learn before we can do them,
we learn by doing them.
Aristotle

What do you want the group to learn/feel/experience/discover during your time
facilitating?
What do you notice bubbles up to the surface for you as you prepare to teach with this
group? e.g. emotions, fears, insecurities.
As you think back to the inner landscape section, does any of it inform your preparation
for this teaching?
Which wayfinders do you anticipate needing to remind yourself of as you prepare to
teach this group?
What skills do you most want to focus on incorporating?
What do you hope for this teaching experience? For you and for your students/ fellow
classmates.
What support/help do you need as you prepare for this?
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Self-Reflection
We do not learn from experience... we learn from reflecting on experience.
John Dewey

There are moments in the classroom when I can hardly hold the joy. When my
students and I discover uncharted territory to explore, when the pathway out
of a thicket opens up before us, when our experience is illumined by the
lightning-life of the mind- then teaching is the finest work I know. But at other
moments, the classroom is so lifeless or painful or confused- and I am so
powerless to do anything about it- that my claim to be a teacher seems a
transparent sham. Then the enemy is everywhere: in those students from
some alien planet, in that subject I thought I knew, and in the personal
pathology that keeps me earning my living this way. What a fool I was to
imagine that I had mastered this occult art- harder to divine than tea leaves
and impossible for mortals to do even passably well!
Parker Palmer
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Ouch. That was painful.
Have you done any self-care since the painful teaching experience happened? If
not, stop reading and practice some self-care before moving on to processing.
How are you speaking to yourself about this experience? What would selfcompassion sound like in this circumstance? If you’re not sure where to start, try
thinking of what you would say to a close friend or teacher you admire going
through the same experience.
Consider writing a self-compassion mantra you can repeat to yourself when you
have painful experiences in the classroom. It could be as simple as; “This is
painful. Good teachers have painful experiences in the classroom.”
Consider finding a quote from someone you admire that helps you find courage
amidst painful experiences. Below are some examples.
I need to learn that the pain I sometimes experience in the classroom is as much a
sign that my selfhood is alive and well as the joy I feel when the dance is in full
swing. -Parker Palmer
Daring is saying "I know I will eventually fail and I'm still all in." -Brene Brown
What's worth doing even if you fail? -Brene Brown
The greatest teacher failure is. -Yoda
What was painful about it? What do you wish it would have felt like? Why?
What parts of what just happened in the classroom are NOT yours to own? What
couldn't you control?
What parts of what just happened in the classroom are yours to own? What could
you control?
Were any unrealistic expectations for yourself or students at play here? Any
perfectionism?
Does looking back at your values in teaching add any insight as to why this was so
difficult for you?
Does thinking of your teaching metaphor add any insight?
Parker Palmer said; “The entanglements I experience in the classroom are no
more or less than the convolutions of my inner life. Viewed from this angle,
teaching holds a mirror to the soul.” Does this experience hold a mirror to your
soul? What do you see?
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That. Was. Awesome.
What strengths of yours as a teacher does this experience highlight?
What parts of what just happened in the classroom are yours to own? What
could you control?
What parts of what just happened in the classroom are not yours to own? What
couldn't you control?
How can you practice gratitude for this experience?
Does this experience teaching connect to any of your values? What insight does
that add?
What about it felt so awesome?
How will you celebrate?
What did your students bring to the classroom to make this experience possible?
Does thinking of your teaching metaphor add any insight?
Parker Palmer said; “The entanglements I experience in the classroom are no
more or less than the convolutions of my inner life. Viewed from this angle,
teaching holds a mirror to the soul.” Does this experience hold a mirror to your
soul? What do you see?
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